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I. Schools for Resilience! – An introduction

School for resilience (SfR) is an interdisciplinary course related to the climate change challenges faced by the 
world today. The course focuses on the concept of resilience and its purpose is to develop pupils' and local 
areas' resilience to climate change. The course is based on the principles of place-based learning (PBL).

The course is developed as a competence-based project that is flexible and can be used in various ways by 
different teachers. The overall learning objective of the project is: "The pupils build up an understanding of the 
concept of community resilience by investigating real 'resilience' challenges that are of significance to the local 
area, and via interaction with the local area the pupils must develop concrete and sustainable proposed solu-
tions and point to how action can be taken."

The project has the following overall learning outcomes:

• The pupil understands of the concept of community resilience. 
• The pupil cooperates with others to identify and collect relevant knowledge.
• The pupil develops and discuses local responses to global challenges.
• The pupil actively engages in resilience initiatives in their community.

This document provides teachers and educators with the necessary information to implement the methodolo-
gy and adapt it to their classes, or their educational activities in the case of extracurricular groups. The activi-
ties and timeframes proposed are just examples of what may be done. The methodology is flexible enough to 
be structured in a different manner. The document is full of tips and recommendations based on the 6 different 
pilot experiences carried out during the project.

Schools for Resilience - SfR is a multilateral Comenius project funded by the Lifelong Learning Programme of 
the European Union. The project lasted 3 years (November 2013- October 2016). Apart from the partner orga-
nizations (see below), the project has involved different stakeholders, which have also contributed their exper-
tise and knowledge: pedagogic experts, environmental educators, curriculum experts, educational authorities, 
sustainability organisations, municipalities, etc.

Participants

Coordinator:
Sociedad de Ciencias Aranzadi (Spain):  www.aranzadi.eus 

Partners:
VIA University College (Denmark): www.viauc.dk 
Municipality of Olginate (Italy):  www.comune.olginate.lc.it 
Cultivate Living and Learning (Ireland): www.cultivate.ie 
Bernu Vides Skola (Latvia): www.videsskola.lv 
Field Studies Council (United Kingdom): www.field-studies-council.org

www.schools-for-resilience.eu 
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II. The method and the hand model 

The project is based on a method with five different stages:

Stage 1
The challenge (Clarification phase): In the introductory work, the pupils must work with values and attitudes 
and seek to clarify which values they each prioritise. Via the introductory work, the pupils cooperate in groups 
and via discussions arrive at the topic they wish to explore in the local community.

Stage 2
The exploration (Exploration phase): In the exploration phase, in contact with players in the local community 
the pupils explore the topic via various investigations in the local area.

Stage 3
The analysis (Analysis phase): The pupils analyse the empirical data collected and use the analysis to propo-
se a solution to the topic explored.

Stage 4
The way forward (Implementation phase): The pupils implement their solution in the local area working with 
relevant community groups.

Stage 5
What could change? (Reflection phase): The pupils reflect on the implementation of the project idea, share 
with others and propose improvements, and consider what they could do next.
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The method can be seen as a cyclical journey (see Figure 1). The sequence and whether the pupils must go 
through the method's phases several times is up to the individual teacher. Learning objectives and learning 
outcomes have been developed for each stage of the model. These are described in chapter IV: the teaching 
plan. 

An activity bank has been created that contains suggestions for activities that could be used in the individual 
stages and tips from implementing them based on real experiences in six different European countries. It is 
up to the teacher to determine the extent to which the activity bank is used, and the method is flexible enough 
to feature variations of activities or even new ones that the educator may come up with. In the same way, an 
evaluation bank is linked to the course with suggestions for how the teacher can evaluate the pupils' learning 
during the various stages and throughout the course.

The hand model 

Allied with our methodology, we also have a learning model from which to build our learning activities. The 
model (Figure 2) has six elements that, where relevant, must be included as far as possible when activities 
with the pupils are created:

• Understanding – this is the knowledge learners need to think and act resiliently.

• Transferability – ensuring that activities explore a range of geographical and human contexts.

• Experience – the pedagogies used in delivering learning.

• Empowerment – the competences learners gain in order to take effective action.

• Values – the values which promote community resilience.

• Frame – a familiar narrative that makes the learning meaningful to the learners and stimulates  

  appropriate values.
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III. How can the SfR course be used?

Who are the target group?

The course is flexible and can be adapted to various curricula and teaching systems, so that pupils in the 14- 
to 16-year-old age group can ideally use it. Nevertheless, the course can be adapted to younger students 
(from 12 on). 

What is resilience?

Resilience is the ability to cope with adversity (e.g. anything from an individual setback to a major disaster), to 
learn from the experience, and to grow stronger as a result. Community Resilience is the ability of a communi-
ty as a whole to cope effectively with, and learn from, adversity.
Socio-economic resilience aims to improve the adaptability of local communities to environmental, social and 
economic challenges as a necessary feature of a sustainable future. This concept is demonstrated by the 
Transition Towns’ movement – community-led responses to climate change and shrinking supplies of cheap 
energy. It is one of the most successful examples of communities working to raise awareness and organise 
collective action for improving their sustainability and resilience.  

What is place-based learning?

Place-based learning (PBL) is an educational approach that uses all aspects of the local environment, inclu-
ding local cultural, historical and sociopolitical situations, and the natural and built environment, as the integra-
ting context for learning.
PBL links learning to the particular characteristics of people and places. It initiates a process of social change 
by immersing students in their local environment and the rich diversity of community-based opportunities, 
establishing an active participation between school and community.

Which teaching method?

Pupils must engage in project work on a problem-oriented basis. The SfR method is developed as an entre-
preneurial method whereby the pupils develop ideas that create value for others in the local community. Via 
group discussions, the pupils must identify a topic that they will explore further in the local community. The 
topic must be an issue that concerns them and that can engage them in the ongoing work. The pupils obtain 
information in the local community and develop ideas that can realistically be implemented in the local area, 
eventually attracting community stakeholders. The teacher's role is to facilitate the process by, for example, 
posing questions concerning the choices made by the pupils. The teacher also plays a role by suggesting 
knowledge that must be either refreshed or obtained, to ensure the pupils the optimum basis for their choices 
and decisions.

How long does the course take?

The course can be ideally completed within 22 teaching lessons. Nevertheless, shorter periods of 10-20 
teaching lessons have been tested.
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Which subjects can be included?

As the project's overall theme is climate change, it is natural to include geography, biology, science and social 
studies in the course. National languages, economics, citizenship and mathematics can also easily be inclu-
ded in the course, as well as English, the language used to design all the SfR materials.

Activity bank

The activity bank comprises various different activities to support teaching. For each stage of the method, 
several different activities are suggested, and the teacher can choose the activities that match the competen-
ce goals in the individual class. Many of the activities can be used in several stages, by adjusting them slightly. 
You will find a table summarising the main activities used during the pilot experience in the 6 partner countries 
of the SfR project at the end of each Stage’s description. Some of the activities are general teaching methods, 
while others are more specific and directed at specific subjects, such as geography and social studies. In the 
Annex I section, you will find all the activities tested during the pilot implementation of the project in each coun-
try.

Evaluation bank

The evaluation bank presents proposals for various evaluation methods. The selection of methods includes 
both formative and summative methods. Some of the evaluation methods can be used as self-evaluation tools 
for the individual pupil in relation to the process and group work. The evaluation methods can be used during 
the process, and some of the methods are also suitable to use as final evaluation methods. You can find these 
methods in the Annex II section of this document. 
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IV. The teaching plan

The teaching plan was tested with 11 – 16 year old students in each country. Each country chose themselves 
the most suitable way on how to integrate this teaching  plan – in some countries, the teaching plan was incor-
porated in the contents of the lessons, in others – extracurricular activities or during a Transition Year*. On 
average, the duration of the implementation of the teaching plan run was around 22 lessons.  

* Transition Year is an optional one-year school programme in Ireland that can be taken the year after the Junior 
  Certificate and before the 2 final years in senior cycle.

Stage 0:  Presentation

Learning objectives:

• The course is presented to the pupils (content, goals, framework, etc.).
• The pupils seek a common understanding of "resilience" and related concepts. 

Learning outcomes:

• The pupil has knowledge of: 
- Why they are taking this course
- How the course is organised (working methods)
- What is expected of the pupil

• A deeper awareness of the assets of the area in which the students live.
• The pupil has an understanding of the concept of "resilience".

Description of the Stage

The presentation of the course must give the pupils an overall picture of the nature of the course, what is 
expected of the pupils, and how their work and learning will be evaluated.
If you run the project in several classes at the same time, it can be an advantage to gather the classes for a 
joint presentation in which all pupils participate.

It can be an advantage to start by investigating the pupils' pre-understanding and knowledge of the area, or 
their feelings and emotions about their community; what is special and what they dislike in order to optimise 
the organisation of the course, but also as a basis for the subsequent evaluation.

Before the course begins, the pupils have an understanding of what values are: that they can be individual and 
influenced by upbringing, friends and acquaintances, etc.  
A good starting point could be found at:  www.valuesandframes.org – Common Cause Handbook.
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The pupils build up a common understanding of "resilience" (and important related concepts). On completing 
the course, they will probably have further developed their understanding of the concept, but initially the pupils 
should gain the following understanding of the concept:

Community Resilience concerns:

• Having adaptive and coping skills.
• Being able to establish partnerships and strengthen bonds with others.
• Having ecological literacy.
• Having an understanding of community values.
• Being able to appreciate the resources and the assets of the community.

Suggested activities from the activity bank:

Stage 1. The challenge

Clarification of values and challenges with a local and global perspective.

Learning objectives: 

• The pupils investigate the challenges in the local area that they also find to be significant in relation
   to their values.
• The pupils investigate issues that in some way can be related to the problems of climate change.
• Both by investigating and discussing with others, the pupils study how the challenges in the 
  immediate environment can be viewed in both a local and global perspective.

Learning outcomes:

• The pupil can express which elements in the local community are of value to him or her, and the group.
• The pupil has an understanding of his or her own values in relation to the resilience concept.
• The pupil can investigate which climate-related challenges he or she considers relevant, and that
  are of value to him or her, and the local community.
• The pupil can place the selected climate-related challenges in the immediate environment in a local and 
  global context.

Type of Activity

The web of Resilience

Group Mindmap

Video: “Surfing the waves of change"

The Café Model

Experts Bank

What’s in your head?

Values game

Trip around town

Climate change and local area

ES DK IE IT LV UK
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Description of the stage

Each school determines whether the pupils' investigation of relevant challenges take place within a broad or 
narrow delineation of the topic. The topic that is worked on must, however, be related to climate change as an 
issue.

During stage 1 it must be clarified which subjects the class will work on in stage 2. The class can select a 
shared topic, or choose to investigate various areas.

Suggested activities from the activity bank:

Stage 2: The exploration

Exploration of the problem, planning and performance of the investigation.

Learning objectives: 

• The pupils identify which new knowledge they need, and obtain this knowledge with the help of the
   teacher.
• The pupils set up an overall topic for investigation.
• The pupils discuss and decide which information they need to collect in the local area, and which
   players they will involve.
• Based on the aforementioned, the pupils must assess and decide which investigation methods they
   will use.
• The pupils must gather information in the local community based on independent investigations.

Type of Activity

Values game

Video: “Sorry”

Share and steal

Simultaneous writing process

Placecheck walkabout

Video: “Surfing the waves of change"

Group Mindmap

Place Standard tool

Discussion circle

Interviewing family and friends

ES DK IE IT LV UK
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Learning outcomes:

• The pupil can set up an overall topic for investigation.
• The pupil can identify which information must be obtained to be able to respond to the investigation
   topic.
• The pupil can select/adapt relevant methods relating to the investigation topic.
• The pupil can perform an independent investigation in the local community.

Description of the Stage

In this part of the process, students can go into their real community and walk about a bit, asking some ques-
tions, interviewing neighbours,  making a map, taking pictures or videos, etc. so they can have a first-hand 
experience and not fall towards traditional approaches. This outdoor exploration can increase the motivation 
of pupils towards taking action on Stage 4. The teacher's role is to support pupils to gain new knowledge, so 
it can be a good idea to prepare a number of sources from which to gather further information on the selected 
topic: books, films, articles, etc. 
Each group member may be given a clearly defined role, such as chairperson, minute taker and chief whip, 
etc. if the teacher considers it necessary to structure the group work.

Suggested activities: 

Type of Activity

Simultaneous Writing

Interviews

Questionnaires

Changes in your local community

Climate change and local area

Around the town

Values game

Crisis scenario

Video: “Surfing the waves of change"

Video: “Sorry”

ES DK IE IT LV UK
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Stage 3: Analysis 

Learning objectives:

• The pupils identify the key findings from the investigation, seen in relation to the topic investigated.
• Based on the investigation the pupils assess whether there is a need for more knowledge and 
  community opinions.
• The pupils develop a draft action plan that combines their own values, information from the 
  investigation and knowledge of ecological systems.

Learning outcomes:

• The pupil can extract relevant information from the data collected concerning the investigation topic.
• The pupil can identify whether new knowledge and new skills are needed to be able to describe an
  action plan concerning the investigation topic.
• The pupil can use his or her knowledge, skills and methods to develop an action plan that can be
   implemented with the local community.

Description of the stage

The pupils analyse the empirical data they have collected and new topics for further investigation may arise.  
New knowledge can be collected from many different sources such as walkabouts, books, the Internet and 
community key members (both new and already identified players). In this part of the process, the teacher's 
role is to help the pupils to access the new knowledge and information that they need.

In terms of development of the action plan, the degree of involvement of people from the local community will 
vary. This depends on the projects' design and the individual school's opportunities.

Comments and suggested activities

During this Stage, some activities may be used for collecting and processing data that will then be analysed 
and will eventually serve as the basis for designing the actions for Stage 4.  First, students can analyse the 
data they have gathered during the first stages of the module by using Excel sheets, graphs or Google Forms. 
In this analysis, some activities from the activity plan may help students to have a clear idea of their aims and 
the needs of their communities (see the table below). Then, they can present their conclusions to fellow 
classmates through PowerPoint, Prezi, videos… in order to discuss which actions can be carried out. At the 
end, they can start designing the action plan in cooperation with the municipality and local associations. 
Examples of good practices may inspire students to replicate them in their local communities.
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Type of Activity

Changes in your local area

Values game

Mapping individuals and assets

“What’s in your hand?”

The compass of Resilience´

ES DK IE IT LV UK

Stage 4:  The way forward

Learning objectives:

• The pupils must implement their action plan in the local community. 

Learning outcomes:

• The pupil can implement new ideas and solution in the local area.

Description of the Stage

The implementation of ideas and suggested initiatives in the local area can take place in many different ways, 
and at different levels. How an idea is implemented depends on the opportunities in the area, and the ideas 
developed by the pupils.
Yet however ideas and suggested initiatives are implemented, the pupils must document this implementation. 
This can take place in many different ways, such as video recordings, photo series, diary notes, newspaper 
articles, etc.

Action plans carried out during the pilot implementation 

During the pilot experiences of Schools for Resilience project, pupils from six different countries tackled many 
issues related to sustainability and community resilience. Some of the examples are listed below and may give 
useful ideas for leading actions in any educational context across Europe.

Food management

Students from Spain investigated about consumer groups of local products in their county and worked on 
the idea of enhancing their town market as a sustainable place for consuming locally produced slow food. 
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In Denmark, they reflected about the shelf life of everyday products and the eating habits of their neigh-
bours. Italian students asked the mayor of their municipality to replace bottled water with pitchers during 
lunchtime at their school canteen. In Ireland, they made a list of local food producers and community food 
systems that students had identified in their local area. Then, they discussed how they might bring some 
of these together and promote what they do and hosted an event for their community. Another Irish group 
contacted a farmer and a chef to organise a community meal based on organic, local food. 

Waste management

In Italy, a group of students organized “eco-friend teams” that are now in charge of keeping the school 
playground clean, and developed the activity “Verde Pulito”, which consisted in cleaning the river bank on 
a school day. Thanks to this initiative, the Municipality has started organising other cleaning days along 
the river, that involve teenagers attending the parish youth club, their educatotrs and volunteers from the 
town. In Wales, students also designed an event to clean waste from a nearby river. Spanish pupils 
contacted the Zero Waste movement in their municipality and prepared a short play about the 3R’s 
(Reduce, Reuse and Recycle) and how we can incorporate them into our lives. In Denmark, waste was 
analysed from the scope of textile production and the need to reuse clothes instead of buying them 
frequently.

Energy supplies

In Italy, the whole school decided to participate in “Energiadi”, a non-stop 48-hour cycling competition to 
produce energy, where students had an active role on its organization alongside many other activities. In 
Spain, a group of pupils contacted a Renewable Energy Generation and Purchase Cooperative with the 
aim of changing the school’s energy provider to guarantee that the consumed energy was 100% renewa-
ble. Unfortunately, the energy contract that comes to all public schools from the Basque Government is a 
lump-sum contract and it was impossible to change.

Awareness campaigns

In Latvia, students researched the resilience of their community in case of a storm and the impact of 
floods, and then decided to create a booklet with information for the community on what to do in case of 
these challenges. They also targeted public authorities and community leaders and invite them to partici-
pate in their research. Irish students also prepared a list of all the local business and wrote a letter to local 
supermarkets explaining their action and requesting collaboration for their final event. A communication 
team was also set up to prepare press releases and emails for sponsorship.  In Wales, students decided 
to improve connections in their local area by organising and conducting the cleaning of a river that was 
used by both the school and local community, and they advertised around town and promoted the event 
through posters in local communal spaces and word-of-mouth.

In Italy, a charitable one-day action was promoted:  a door-to-door food collection for the needy people in 
town.  Spanish pupils launched two advertising campaigns in favour of reducing the use of the car in town. 
The first campaign was general and the second was addressed to the high number of people who drive 
to the Sports Centre that the students detected. They created two posters and placed them at several 
points in town.
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Stage 5:  What could change?

Learning objectives:

• Based on the pupils' knowledge and experience from the course, the pupils discuss and reflect on
  opportunities and consequences of their initiatives.
• The pupils disseminate their project (including their reflection on it) to a large group of citizens in the
  local community.

Learning outcomes:

• The pupils can reflect on their action plan and how successfully it was implemented in the local 
  community.
• The pupil can suggest new actions based on the results of the action plan.
• The pupil can present his or her knowledge, values and attitudes, and on this basis take part in 
  constructive discussions with others concerning local resilience solutions.

Comments and suggested activities

The pupils' reflection on their own ideas and suggested local initiatives is a key element of this project. To give 
this element quality, and to motivate the pupils for this element, it can be beneficial to allow these reflections 
to be included in the final product prepared by the pupils.

Stage 5 can either be concluded with a presentation of the project and related reflection on it to a group of 
citizens, or by going back to one of the previous stages.

Presentation of the project 

The dissemination element can take place in many different ways. During the piloting of the project, public 
events organized by students in close collaboration with local stakeholders were held in all participant 
countries. During the Italian experience, the school opened for a whole week to the local community 
hosting meetings, workshops about resilience and sustainability, an exhibition of the pupils’ works, their 
singing performance, and stalls of local associations.  The climax was the non-stop 48-hour cycling for the 
“Energiadi” competition, with an unexpected participation of over 2000 people of the area.   
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In Spain, student groups did 10-15-minute presentations at the town palace to explain what they had done 
during the course and several videos and recordings were also shown. The event finished with students 
briefly discussing food sovereignty and consumer groups with the locals. A similar action was carried out 
in Denmark, where students' proposals were presented at a fair where they went in dialogue with parents 
and other stakeholders in the local area. Latvian students also involved the leaders of their community to 
find solutions for the problem that was put forth in the course of the project at a public presentation. 

The Irish SfR team’s final action was a celebration of local food, where the students prepared a meal and 
hosted an event for the local community. The students delivered presentations, played music and hosted 
talks and discussions with producers from the local area, while building relationships with the community 
and developing a stronger sense of place. In Wales, cleaning up the river was possible because several 
members of the local community (shop owners, residents, even the local Member of the Parliament) 
attended the call of the SfR group.   

Taking the pilot experiences into account, several type of events can be good to communicate the actions 
planned by students, such as:

• Fairs, public presentations, presentation at a parents' meeting.
• Organization of contests and awareness campaigns.
• Creative dissemination: an exhibition, a website, a dinner to celebrate local food, a play, a 
  communication campaign…
• A volunteering event: clean a river, deliver local food, create renewable energy…
• A letter to the editor or article in the local newspaper.

Reflection process

To rethink the activities carried out and suggest a direction or line to follow in the future is the last step (or 
a new beginning) of the SfR experience. A reconstruction of the whole process, a reflection on methodolo-
gy and identifying weak and strong points, difficulties, new learning experiences and future challenges 
may help students to think about their actions throughout the whole process.

For that, it may be useful to use a group mindmap (see activity bank) and a Rose diagram (see evaluation 
bank) to assess the project. An Irish teacher for instance, facilitated a closing circle with the students 
asking each of them to say what they thought went well, what could have been better and how they feel 
after hosting the event. The students prepared an assessment of the experience of the attendees of the 
event and asked participants to fill out their answers to three questions on sheets before leaving. 

• What had they enjoyed about the event?
• Did they understand community resilience better? 
• Did they have an increased appreciation of food from the local area?

During the final session, Irish students analyzed the results of this questionnaire and gave their own 
feedback to the project. Latvian students also completed a Rose diagram and their own reflective journal.  
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V. Feedback

Students 

"We have learned that we can make a difference. You can have a tendency to say that it is everyone else who can 
do something, but we can really do something. " (DK)

"That we can do something to save the world we live in, and that we should not sit and wait for others to do it for 
one.” (DK)

"We learned a lot from communicating it. It was fun to see some of their reactions when they heard of such plastic 
islands and waste piles. It was something they did not know much about, so it was fun to talk about it. " (DK)

“When we went to take pictures, I noticed that people do not use the containers properly and I saw that sometimes 
people throw all their rubbish on the ground. That made me feel very bad.” (ES)

“I hope that with this activity people learn that values are very important for people and for society. I learnt that we 
all have different thoughts.” (ES)

“By doing the survey and handing it to people I learnt how to use Excel and also I learnt how to get over my 
shyness.” (ES)

“The community is all one big family.  We are all connected, even I have family in Egypt and in Spain.” (UK)

“Resilience is important because you need to get through tough [times] and bouncing back through change.” (UK)

“I enjoyed more out of classroom learning. Example, going to Cloughjordan.“ (IE)

“I learned how to present an Event and how to speak in public. I learned how to grow my own seasonal vegetable 
using the green house.” (IE)

“All of the students said they loved that the event had different elements and was not just food or just discussion 
and talks. The students said they would remember the panel discussion, especially their fellow student Ishka’s 
questions to the panel.” (IE)

“If you are more positive, then you can survive something bad and decide what can be done.” (LV)

“I really enjoyed the activities outside school for the Placecheck. They helped me see my town with different eyes, 
and I realised how lucky I am to live in such a beautiful place amid the lake and the mountains!” (IT)

“It was very interesting to go around town and interview passers-by. At the beginning, I felt a bit shy, but then I had 
fun talking with people, giving them information about resilience and our project. I felt important!” (IT)
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“I understood that resilience is not just the ability to adapt to situations, but it requires ideas, creativity, innovation 
and action to avoid being frightened or overwhelmed by changing.” (IT)

“I enjoyed being part of this process and, rather than complain about the bad aspects of my town, do something 
real to improve the situation.” (IT)

“Always trying to find a solution to difficult situations.” (LV)

Teachers

“I found the topic new and complicated for Level 3 students, considering we worked in a foreign language. The idea 
is good, the video is very interesting, but it would be more appropriate for students aged 16-18. The English level 
of Level 3 students is not high enough.” (ES)

“The values session was a successful one.  All the students engaged with it and reflected on their own motivations 
in life as well as what a better community would need to promote.” (UK)

“A visit to a local sustainability centre or place with a clear objective or exercise is a strong way to embed the 
learning. The tour of the Ecovillage allowed the students to see sustainability in action and ask local stakeholders 
for information that can help them complete their task.” (IE)

“The student’s interests and opinions were valued. I was determined to facilitate their learning but not dictate. The 
management, other teachers, students involved and those who passed by or were curious, parents, members of 
the community; each and every one had something positive to say about our Schools for Resilience project. Its 
legacy will live on for years to come and I hope that our short video encapsulates this feeling of positive action and 
celebration.” (IE)

“For the first time we teachers began the school year discussing values rather than programmes, content, docu-
ments to fill-in. This helped us strengthen the sense of being a team and identify deeper shared goals.” (IT)

“Projects like SfR should be enhanced to give young people the chance to understand the connection between the 
health of the community and their own well-being.” (IT)
 
“At the final event of the Energiadi we all felt the strength of the community. It was amazing to see the positive 
energy of the many people involved!” (IT)
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ANEX I. Activity Bank 

1.  The web of Life / Web of Resilience Game

2.  Group mindmap

3.  Videos

4.  The Café Model or Conversation Cafés

5.  Experts Bank

6.  Newspaper of the Future

7.  What’s in your head?

8.  What’s in your hand?

9.  Share and Steal

10.  Resilience compass 

11.  What are your talents?

12.  Simultaneous Writing Process

13.  Discussion Circle

14.  Values game

15.  Climate change and your local area

16.  Changes in your local community

17.  Around the town

18.  Placecheck

19.  Place Standard tool

20.  Mapping individuals and assets

21.  Crisis Scenario

22.  Interviews

23.  Questionnaires/Surveys
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1. The Web of Life / Web of Resilience Game

The equipment needed for this exercise is one large ball of string and a large parcel sticker for each student. 
For this exercise brainstorm the elements of a healthy ecosystem with the whole group. The students are then 
invited to write one of the elements on a sticker, to form a circle and to pass the ball of string across and 
around the circle while making clear what the relationship is between the elements of the ecosystem. 

Once a web of string is created the teacher should make some observations. In nature, this web of relations-
hips is inherent in all ecosystems, and it is the diversity of relationships that makes these ecosystems work. 
These webs are very complex and resilient, but they are also very fragile. Ask what would happen if one 
element were removed from the system and invite one of the students to let go of the string; this results in a 
weakness of the web. 

The exercise can be repeated by exploring the relationships within a village or town in the Web of Resilience. 
Students imagine the different trades, professions and occupations that would have existed in a local 
economy before the industrial age. Like the web of life each student is invited to pick a role such as a butcher, 
farmer, baker and so on.  As before, the string is passed around stating what their relationship is to the person 
that the string is being passed to. The teacher can explain to the group that our communities and our econo-
mies depended on these networks of relationships and connections, and that the strength of a place is redu-
ced if one element is removed. 

For the Web of Life exercise brainstorm the elements of a healthy ecosystem with the whole group. Write on 
each sticker the name of different elements identified.
For instance, names for a woodland may include Oak Tree, Soil, Worm, Rainfall, Fungi, Blackberries, Owl etc. 
These can then be distributed throughout the groups, which should be made up of 8-14 people. Once everyo-
ne has a sticker stuck to the top of their chest, members of the group should sit or stand in a tight circle with 
shoulders touching. Pass the ball of string across and around the circle.

The only rule to the game is that as you pass the string to someone you must make clear what your relations-
hip is to their element of the ecosystem. After some time, you will see a complex web of string between every-
body. At this stage, pull the string tight, and then put your hands on top of it to see how strong it is. Once you 
have the web created you can make some interesting observations. In nature, this web of relationships is 
inherent in all ecosystems, and it is the diversity of relationships that makes these ecosystems work. These 
webs are very complex and resilient, but they are also very fragile. Take note of how some people are holding 
more strings than others. Illustrate this point by asking one person to pull on their part of the web. Everyone 
will feel them pulling, some more than others (‘Everyone is connected’).
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What is this about?
All the pupils stand in a circle. The first one, holding the head of a ball of wool in his/her hands, announces a 
concrete action he/she can do to help the environment and then throws the ball to a classmate opposite 
him/her, who will do the same. At the end of the game, there will be a “cobweb” within the circle of pupils; the 
more tightened it is, the harder it will be to break it by means of a small ball. 

What is the goal?
This game or exercise is a powerful way to demonstrate how all-living things in an ecosystem are interconnec-
ted. The exercise can be quick and easy to do. The second round focused on the web of resilience can really 
have a lot of impact in helping the student see the interdependency of things in their local area or community.

This game is aimed at helping pupils discover the importance of a strong network of relationships within a 
community. 

What do you need?
One large ball of string or wool.
A large parcel sticker for each person.

What must you do?
A student starts holding the ball of wool in his/her hands and announces an action or reflection to help the 
environment, then passes the ball to another student of his/her preference.

Wrap-up
Once the network has been completed, discuss the importance of building networks and cooperation in a 
community and stress in the similar opinions or concepts that have arisen during the session. 
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2. Group mindmap

What is this about?
Group mindmap is a mindmap that a group works on together, instead of individually.

Mind Maps encourage a brainstorming approach by presenting ideas in a radial, graphical, nonlinear way. By 
using a Mind Map to focus a discussion, you can quickly identify the main points of a subject and the ways that 
the different elements fit together. 

A mind map is a diagram used to represent words, ideas, tasks, or other items linked to and arranged radially 
around a central key word or idea. This tool was popularized by Tony Buzan however similar concepts have 
been used for centuries. Mind Maps abandon the list format of conventional note taking and help you to make 
associations easily. If more information is discovered after you have drawn the main Mind Map, it is very easily 
added.

What is the goal?
A group mindmap can help to stimulate thoughts and reflection during the process. A group mindmap can also 
be used as an evaluation tool whereby you each gain an insight into what you knew about the topic, wished 
to know, or would investigate.

What do you need?
A3 sheets, pens, markers, pencils of different colours…

What must you do?

1. Form small groups after which you will receive A3 sheets and a pen or pencil for each of the group's  
    members. The pens or pencils must be in different colours, so that each member of the group has  
    his or her own colour.

2. To begin, write the title of the subject you’re exploring in the center of the page, and draw a circle  
    around it. As the group identify different aspects of the subject draw lines out from this circle and  
    label these lines or branch with the title of the subject. Any further information brought up relating  
    to the subject of that branch can be added by drawing a new branch.

    A complete Mind Map may have main topic lines radiating in all directions from the center. Sub- 
    topics and facts will branch off these, like branches and twigs from the trunk of a tree. You do not  
    need to worry about the structure produced, as this will evolve as you develop your mind map.
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3. Using this process with the full group you may wish to have a volunteer help construct the Mind  
    Map on a large sheet or white board as you facilitate the discussion. Once the map has been drawn  
    it is good to review with the group and with a different colour pen identify links between the subjects  
    by drawing connecting lines.

4. Then you can start to write concepts, thoughts, etc. for the various sub-topics. You may write  
    anywhere on the mindmap, as long as you each use your own colour.

Wrap-up
After this exercise, the group mindmaps ca be gathered in and displayed in the classroom. You can also pick 
the best answers on the poster and start a group reflection with students, or see if different groups came 
across the same thoughts and work with these concepts. You can also work with a concept that you’ve explai-
ned earlier on in the module i.e. Resilience, Community… and let students brainstorm on it to assess their 
level of understanding of these concepts.
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3. Videos

What is this about?
Short videos may work as punchy materials for students to realize the challenges that society is facing due to 
climate change. Notice that when using video clips there is a danger is that students will get into ‘sponge’ 
mode i.e. just sitting in front of a screen soaking in whatever comes their way. You can be explicit that this is 
not why we are here.

The challenge is to get as much learning and progression out of the experience of watching the programme 
as they can, i.e. to ‘watch with purpose.’ The teacher or facilitator needs to introduce some questions before 
they view the media to engage the students more critically with the material, e.g:

• What was new to them?
• What messages did they think were particularly effective?
• What do they think are the major challenges in taking this apporach forward?

What is the goal?
These videos may be useful at early stages of the SfR module, to reinforce the understanding of how the 
course is developed, its structure and its core concepts. This activity could also help students understand why 
they are taking this course and raise awareness of the importance of this knowledge for their future.

What do you need?
A projector or screen, a computer/laptop and Internet connection.

What must you do?

Choose a video that you find interesting or revealing: a video that tackles environmental issues, 
explains climate change, resilience, community values, nested systems, an inspirational project from 
your region or country… Be sure that the videos are not long enough, this way you will have time to 
facilitate discussions. 

During the piloting of this teaching plan, SfR teams used the following videos, especially during 
English lessons:

Surfing the waves of change:  https://www.youtube.com/watch?v=Mdv_iAa5rnk 

The Surfing the Waves of Change animation can be used as a conversation starter in groups like 
this to help viewers connect to their community and understand the concept of community 
resilience. This is a Cultivate Learning Resource available on You Tube.  It uses surfing as a 
metaphor to explain the concept of community resilience. 
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Sorry:  https://www.youtube.com/watch?v=eRLJscAlk1M

A powerful apology letter to future generations, Sorry tackles the alarming rates of deforestation 
and the reckless destruction of our environment for which we are all responsible. It is a good 
material to inspire pupils to take action and propose new ways to cope with this issue in a proacti-
ve way.

The Story of Stuff :  https://www.youtube.com/watch?v=9GorqroigqM 

This is a 20-minute animation available on You Tube that looks at our production and consump-
tion patterns. This short film does two things; it introduces the idea of linear systems and more 
sustainable closed loop systems as well as explains the impact of our consumption. The film 
stresses that an economy built on the principles of ‘take, make, waste’ is no longer viable and 
suggests we move to a circular economy, where production is decoupled from the use of scarce 
resources through production models based on longevity, renewability, reuse, repair, upgrade 
and refurbishment. The film helps us consider the ecological and social consequences of our 
consumer-based lifestyle. 

Wrap-up
Group mind mapping exercises can be used to capture what the students learned after watching the short 
clips.  Give everyone a couple of minutes to reflect individually, this is important, partly, so that the discussion 
doesn’t get dominated by the people who think quickest and speak loudest and partly, because in quiet reflec-
tion, people go to a deeper place and get more in touch with the underlying issues. A group discussion is then 
held on the topic using a group mind map process. 
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4. The Café Model or Conversation Cafés

What is this about?
Conversation Cafés are a process that can be used in the SfR module with students as well as a method that 
the students could use with their local community. Conversation Cafés allow a deeper level of discussion and 
is a process that allows students to contribute and listen to different points of view. 

The process is based on World Café, a method for creating a living network of collaborative dialogue around 
questions that matter in real life situations.  Substantial resources are available at: www.theworldcafe.com

World Café is an innovative yet simple way to host conversations about questions that matter. These conver-
sations link and build on each other as people move between groups, cross-pollinate ideas, and discover new 
insights into the question posed.

This short session is really just a taste of using the World Café methodology, for this exercise we will be 
working with a lot less time that you would normally allocate. You will work in small groups, so that you can 
discuss a topic and share your knowledge, similar to a group mindmap but with a rotating system. 

What is the goal?
To discuss and immerse yourselves in a specific question, but you must also consider the other groups' 
opinions and ideas.

What do you need?
A3 sheets, pens, markers, pencils of different colours…

Operating principles of a Conversation Cafe:

• Create hospitable space.
• Explore questions that matter.
• Encourage each person’s contribution.
• Connect diverse people and ideas.
• Listen together for patterns, insights and deeper questions.

Operating principles of a Conversation Cafe:

1. Discovery: question your preconceptions and assumptions and look for new insights and perspectives.

2. Respectfulness: listen to and respond respectfully to others’ points of view. This doesn’t mean you  
    shouldn’t express disagreement; just try to do it respectfully.

3. Curiosity: seek to understand another person’s position - ask questions to get at the underlying  
    reasons for it.

4. Brevity: go for honesty and depth but don’t go on and on.
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What must you do?
1. The teacher has prepared some large poster sheets, each placed on a table. Each poster has  
    some questions. 

2. Split your group into 4 or 5 people and sit them at café-style tables or in conversation clusters. For  
    this exercise we will have two rounds of conversation, lasting 15 minutes each round. Encourage  
    participants to doodle on the paper provided and to mind map or list ideas generated. To avoid  
    anyone dominating the discussion stress that they should listen as well as speak. 
    If they are a group  of 4 they should be listening three times as much as they are talking. 

3. After the first round of conversation invite one person stays at each table as a “host” and ask the  
    other table members to move to other tables as ambassadors of the ideas and insights generated  
    in that group. When everyone is sitting at a new table ask the ‘host’ to share key insights, questions,  
    and ideas briefly to the new table members. After moving through the two rounds allocated time for  
    a whole-group harvest of the conversations.

4. Repeat the process at the new table. You must write new answers on the poster, or comment/expand   
    on existing answers.

Wrap-up
After this exercise, the posters are gathered in. You can display the posters in the classroom, or copy/take 
pictures of them for your own notes. You can also pick the best answers on the poster. You can e.g. number 
the best answer as 1, the second-best as 2, and so on.
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5. Experts Bank 

What is this about?
The engagement of all students in class is very important for the learning process at school, but also for the 
project work. Before starting the SfR experience, you can make an “Experts bank” with different skills of 
students.

What is the goal?
To show all students that, in one way or another, they are useful and can contribute to the project based on 
their skills.

What do you need?
An A0 paper or cardboard, markers and Post-it notes!

What must you do?
The students can list what they love doing, or what they are good at. The objective is to get them to build an 
appreciation of themselves and of the skills that they have; it also demonstrates that in the class as a whole 
there is a lot of knowledge and competency, which is good to know before starting to form teams. 

One student likes to draw, another is interested in cars, next – in sports, someone likes to sing, is expert with 
computers or can repair any device. You can make a poster with all those skills in the class with the title – I 
can help with… – and use these students and their interests if you need some help in your project. 

Wrap-up
You can use these “experts” later on to organize different workshops, competitions, fairs - they would teach 
others – during the experience. This way, each student would be more engaged and will feel valuable within 
the whole action. 

You can also frame the activity in pairs or small groups with the invitation to list what the students love or 
appreciate about their local place. 
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6. Newspaper of the Future 

What is this about?
This is an effective group visioning exercise that allows the pupils to playfully explore how life could be in the 
future. 

What must you do?

1. Break the learners into small working groups of four or five and ask them to imagine they are an  
    editorial committee of a local newspaper or magazine ten years in the future.

2. Inform the groups that the publication is doing a retrospective on how we thrived through the 
    climate crisis. 

3. The instruction should be to map out the front page of the publication on the flipchart sheets. Ask  
    the group to start with the title of the publication and invite the learners to consider how much the  
    publication costs. The headlines of the stories to be covered in this special edition should be laid  
    out on the publications front page. If groups are struggling to fill their page ask what the celebrities  
    have been doing or suggest adding a side bar with what is for sale or what is on TV. Encourage the  
    groups to be creative and play with the news of the future.

Wrap-up
After 20 or 30 minutes, the ‘editorial committees’ should each present the front cover of the publication to the 
full group. After each group has presented explain how important it is to vision as groups. Stress that although 
this exercise was fun scenario planning is an important tool to unlock the creativity of the community and a 
way to explore the issues and responses we will need to make.
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7. What’s in your head? 

What is this about?
This warm-up activity is quick and creative, and is suggested at the very beginning of a new topic. It can be 
carried out in the classroom or in the open air, for instance in the school playground, which may help increase 
the pupils’ engagement and motivation.

Students have to fill in the outline of a head on a template prepared by the teacher with key words/expressions 
related to their thoughts, feelings, hopes, values.

What is the goal?
The activity is aimed at helping pupils find proper words to express their feelings and thoughts, increase their 
awareness of personal values, as well as to share them with their peers. 

What do you need?
An A4 sheet with a head outline, coloured pencils, crayons, highlighters.

What must you do?
At the beginning of the activity the teacher explains what pupils have to do and then they work on their own 
for 15-20 minutes. The teacher can move around the classroom and supports them if necessary. Once all the 
pupils have finished, they show their sheets and read in turns what they have written.
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Wrap-up
At the end of the activity a ll the filled-in sheets are put on a poster to be displayed on the classroom walls. The 
teacher leads the class discussion and the evaluation of the results. 

To increase the students’ common feelings and shared values, it may be helpful to do afterwards a more 
specific activity focused on the Schwartz values diagram (see below).   



31

Teaching plan

8. What’s in your hand? 

What is this about?
This quick activity allows students to express their ideas and proposals in a creative or artistic way. They have 
to draw the outline of their hands on the template prepared by the teacher and think of concrete actions they 
can undertake individually and/or with fellow citizens/local associations to improve their community. 

What is the goal?
The activity will help pupils engage themselves “with their hands” in identifying personal and common actions 
and in making choices about shared solutions. Moreover, it will allow the teacher to have a feedback about the 
activities of the previous stages at a crucial phase of the learning process, when students have to start plan-

ning the action with the community.    

What do you need?
An A4 sheet with instructions, coloured pencils, crayons, highlighters.

What must you do?
At the beginning of the activity the teacher provides instructions and then pupils work on their own for 15-20 
minutes drawing the outline of their hand on their sheets and filling it in with words or short sentences. If they 
feel creative, they can add drawings. Then they show their sheets and read in turns what they have written.

Wrap-up
At the end of the activity all the filled-in sheets are put on a poster to be displayed on the classroom walls. The 
teacher leads the class discussion and supports students analysing the actions suggested. 

As an alternative, students can discuss the results in small groups, select together the best actions and then 
report them to the class. 

The discussion will be followed by the identification of the action/event to carry out in the community, in coope-
ration with local associations/stakeholders/municipality.
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9. Share and Steal

What is this about?
Share and Steal is a good method to use when starting up a new topic or course. You can hold a shared 
brainstorming session in class, and then Share and Steal each other's ideas and questions about the topic. 
For instance,  students can think about their dream community. They brainstorm individually about all the 
things in the local community that they would like to see different. Then in groups, using the share and steal 
method and passing on to a paper to everyone in the group they write about a topic or issue. 

What is the goal?
Share and Steal can be used for joint brainstorming or knowledge sharing.

What do you need?
A "Share and Steal" sheet featuring the following basic table:

What must you do?

1. Open the "Share and Steal" sheet.

2. Start by brainstorming alone or in groups about ideas/questions concerning the topic you are to  
    work on. Write this on the left-hand side under "Share".

3. Then mingle in the classroom. When you meet someone, tell them about your own ideas/questions  
    and then listen to the other person's ideas/questions. Pick an idea/question you would like to steal.  
    Write it down under "Steal". Continue to the next fellow pupil.

4. Continue in this way until your "Share and Steal" sheet is filled up.

Wrap-up
Now you all have a lot of new ideas/questions that you can work on, either alone or in groups!

Share Steal
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10. Resilience compass 

What is this about?
This method can be used to summarize and evaluate the research results.

What is the goal?
To research the community.

What do you need?
A "Resilience compass" sheet featuring the following basic table:

What must you do?

1. Evaluate all 4 of resilience areas in your community – people, economy, culture, links   
    (cooperation). Try to describe them in one sentence and using keywords. See an example below

In balance ReducedDeveloped very well

People

Culture

Economy

Links

In balance ReducedDeveloped very well

People

Culture

Economy

Links

Happy and in harmony 
with ourselves both 
physically and mentally.

Promoting cooperation 
and a creative culture: 
We are happy that we 
live here, because we 
have the opportunity to 
create our own future.

An active local economy 
without hurting the 
environment:  job, 
energy, income, availa-
ble apartments, food.

We cooperate with 
people near and far.  
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2. Continuing to work in groups, evaluate how well has your community faired? Evaluate each axis of  
    the compass and color it depending on how well this area is developed.

3. Groups present their results to others. Are the evaluations similar? What is different? Discuss the  
    differences. If possible, formulate new keywords that describe the common opinion or maybe an  
    extend an existing one. Compare the compasses; discuss the differences. At the end conclude if a  
    deeper research and more opinions are necessary or if you can agree on a common understanding  
    and establish a common compass.

Wrap-up
We have determined what your community has to improve. Now it is possible to look for ideas on how to 
improve the resilience of the community. 

Culture Economy

People

Links
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11. What are your talents?

What is this about?
The activity allows determining the talents of the group, their diversity.

What is the goal?
The participants understand how diverse their group is regarding their talents.

What do you need?
A "Talents" sheet featuring the following basic table:

Here are some talents that could be useful in a case of crisis. Which talents do you have? 
Tick all talents that you possess. 

You definitely have other talents besides the ones on the list. 
Write at least 3 more talents and consider how they could be useful in a case of crisis. 

Get along with small children 

Know how to cook 

Speak languages (which ones)                          

Know how to handle electronic devices  

Know how to give first aid  

I am active and hardy 

Like to talk to older people 

Know how to use social media
(Twitter, Snapchat, Instagram, Facebook…)  

Know how to repair simple things 

 Know how to chop wood and start fire

Know how to clear snow 

Know how to clean a house

Can take care of animals

Know how to listen 

1.                                                                                                                                                     

2.                                                                                                                                                     

3.                                                                                                                                                     
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What must you do?
Distribute a sheet with a list of various talents. Students can check off all of the talents that they possess and 
can add at least 3 more that have not been mentioned in the original list. Consider how you can use any of the 
talents in the case of a crisis. Create teams of five based on the talents. There can´t be two teammates with 
the same talents on the same team.  

Everyone chooses their favorite talent and write it on their nametags.

Wrap-up
The participants have reached a conclusion on how diverse their talents are and by cooperating, they can deal 
with many different challenges. 
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12. Simultaneous Writing Process

What is this about?
Individually or in groups, you will write about a topic or issue. The paper is then passed on to another person 
in the group.

You form small groups, with 4-6 people in each group. Individually or in pairs, you will get a piece of paper with 
a question/task. The teacher may also ask you to suggest a topic or issue.

You can also brainstorm alone in the groups, or brainstorm about four different topics in the whole class, in 
smaller groups.

What is the goal?
This method is good to use in a course's start-up phase, when you need to gather knowledge, get ideas or ask 
questions and brainstorm about a specific topic. The method can also be used at the end of a work process 
to refresh your knowledge and skills.

What do you need?
Pencils, markers and paper.

What must you do?
1. Individually, in pairs or in groups you have a topic or issue written on your piece of paper.

2. You can now brainstorm for a specific period of time, or respond to the topic/issue.

3. When the time is up, pass your piece of paper to the person to your left.

4. You will then get a new piece of paper with a new topic or a new issue.

5. Then you can start again from the beginning with brainstorming or responding to the topic/issue.

6. Continue until you have brainstormed on all of the topics or issues.
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13. Discussion Circle

What is this about?
This is a good exercise to discuss various topics or questions. You can take this exercise in small groups, or 
as a full class. The good aspect of this exercise is that everyone has a chance to voice an opinion and also 
hear everyone else's opinion. The teacher is a moderator that will wrap the discussion up at the end of the 
activity.

What is the goal?
The aim of the activity is to boost communication skills and problem-solving while discussing the core 
concepts of SfR. It may be more effective to involve pupils in the circle time and role games after more 
in-depth activities related to sustainability and resilience that can provide them with better instruments to read 
reality and cope with problems in a resilient way.

What must you do?

1. Split into equal groups.

2. Half of you form a circle, with everyone facing out of the circle. The pupils from the other group  
    stand in front of the pupils already standing in the circle.

3. Your teacher will ask a question or name a topic and say how long you have to discuss it, e.g. four  
    minutes. Discuss with the person opposite you, until the time is up.

4. When the time is up, move one position clockwise and discuss the same question with a new  
    person until the time starts running again.
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14. Values game

What is this about?
As our values dictate who we are and motivate us to do what we do, to contribute to positive action in our local 
areas we need to understand the importance of values. The values game is about identifying the values that 
are a priority for the students and the community and raising awareness about their implications for a change. 

What is the goal?
To engage students in thinking about what values they and others prioritise, and to strengthen their ability to 
consider their own system of personal and community values.

What do you need?
Schwartz ‘Values’ diagram on A3 or poster paper (both with categories and without). 
You can find the complete list of 58 values by downloading the Common Cause Handbook (page 68):
http://valuesandframes.org/downloads/. 
You can also use the Values card game available at: http://publicinterest.org.uk/shop/ . 
2 sets of different coloured, small stickers (optional).

What must you do?

1. Students look over and discuss the different values on Schwartz’s ‘Values’ diagram.

2. Students think of 5 values that are most important to them and mark them with a coloured sticker.

3. Using a different colour of sticker, students then mark the 5 values they think society prioritises.

4. The values are then put into categories as per the diagram below.

5. Poster is then displayed so all members of the class can see and discuss the patterns displayed.

Wrap-up
It is essential that there is an understanding of the values that underpin any social and environmental concern. 
Strengthening and giving voice to these values will help to create responses to a wide range of challenges – 
from climate change to social exclusion. The exercise using the value cards allowed students an opportunity 
to reflect on what we value and to get a sense of what values are and what ones will help us move forward in 
a healthy way. 

The priorities of other individuals or organisations can also be mapped on the diagram (e.g. their community, 
the government, etc.). You can also ask students questions such as: “If we really want to make the transition 
to a world that is healthy, sustainable and just, what values would society need to hold?”
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Values Card Game (Simple Version)
What values are important for a better 
world?

Split the class into small groups and shuffle 
and deal the Value cards out between the 
groups. This activity encourages the 
students to focus on the values of our socie-
ty and their importance to big social issues. 
The students are asked. “If we really want to 
make the transition to a world that is healthy, 
sustainable and just, what values would 
society need to hold?” 

The students then are asked to go through 
the deck and select the value cards that they think will lead us to a more sustainable and just future and put 
them in one pile. In another pile they are asked to put the cards with the values that they think will make 
our communities less healthy places to live.  A whole class discussion on why certain value cards were 
choosen should be facilitated to end this exercise. 
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15. Climate change and your local area 

What is this about?
Climate and the environment are a hot topic both in the media and on the political agenda. Images of floods 
and droughts, animal species threatened with extinction and people facing famine are part of our daily lives. 
The question is how we can help to combat the global climate problems; do they have anything to do with us; 
and can we take action?

Pictures often say far more than words, and are therefore also often used to describe the consequences of 
global warming. You will now select your own climate story that is related to your own local area and your own 
actions.

What is the goal?
To learn to use images to present your own opinions concerning the local environment, your own actions, and 
climate change.

What do you need?
1. Digital camera or a smartphone.

2. Picture editor: Photoshop, Gimp.

3. Photo Story, PowerPoint, Prezi presentation tools.

What must you do?
• Split up into groups of three and brainstorm for two minutes on the climate, local environment and  
   your own actions, in a group mindmap. 

• Read out your brainstorms to each other.

• Select three words from your brainstorm that you would like to focus on in an image series (the  
   image series must include conditions from your own local area and how you can help to change the  
   conditions.)

• Brainstorm together on each of the three words. You must focus on what you could take pictures of,  
   why you would like to take these pictures, and your attitude to the topic in question.

• Discuss your brainstorm and what you would like to show in your image series.

• Start taking pictures and editing them.

• Write a short text for your pictures. The text must be read out as the pictures are shown.

• Write your photo story!
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Wrap-up
• Show your photo story to the class.

• Then discuss:
- What is the central aspect of the presentation?
- Where is the link between the local aspect and climate change?
- Can we do anything locally?
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16. Changes in your local community

What is this about?
There are always things in the local community that you dream were different, and that you would like to 
change. In this activity, you will work on what you wish to change in the community, so that the initiatives help 
to reduce climate change. 

Are we using cars too much for transport? Should we wear more second-hand clothes? How should we plan 
our food shopping? Must there be rules for energy consumption in our school? Should we grow our own vege-
tables? There are countless opportunities and questions about how the local community could be different. 
The only limits are set by the imagination.

What is the goal?
You will learn to discuss some of the key issues faced by your local community in relation to climate change.

What do you need?

What must you do?

1. Think about your dream community. Brainstorm individually about all the things in the local 
    community that you would like to be different. Will the changes increase or reduce climate change?

2. Do a Share and Steal with the rest of the class with your 10 best ideas. You do this by sharing and  
    stealing each other's ideas.

3. Walk around the class with a sheet of your ideas, with room for new ones to be added.When you  
    meet a classmate, present your ideas and issues to each other and then each select one particular  
    idea you would like to "steal".Then keep on walking around, circulating between each other until the  
    sheet is filled.

4. You will now have gained a lot of new ideas or issues that you can continue to work on individually.

5. Form groups of around five and present your "Share and Steal" in the group.Select the five best  
    ideas in the group and write each of them down on a separate sheet of paper. Perform a 
    Simultaneous Writing Process for these ideas. You do this by simultaneously brainstorming 
    individually about the ideas.

6. You each start with an idea about which you then brainstorm for a few minutes. When the time is  
    up, you all pass the sheet paper to the person on your left.

7. You then start brainstorming again, continuing in the same way until you have been through all the  
    sheets of paper.

8. Discuss within the group which changes your ideas require. Is this possible? Who in the local 
    community will be affected by this? What global consequences will this have?
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Wrap-up
Present your five best ideas briefly to the rest of the class and discuss together whether we can act with regard 
to any of the ideas.
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17. Around the town

What is this about?
Towns have developed differently over time. There is a constant interchange between town and country, and 
most people relate to the town or use its facilities to a greater or smaller degree. People shop in the town, work 
there or even live in the town.

For example, the oldest Danish towns have developed either from marketplaces as centres for trade, from 
religious centres, such as monasteries, or from fortifications. With industrialisation, towns began to grow, 
although the railways and later the motor car are also factors that have influenced the growth of towns.

What is the goal?

1. Walkabout” around town and on the lake bank with teachers of different subjects. 
    The pupils, walking in pairs, observe their surroundings, exchange opinions and then reply to 
    questions concerning their knowledge of:  

- Resilience.
- Sustainable future.

2. Feedback and class discussion.

3. Have a strong sense of place

• To perform a practical investigation of how your town or the nearest city has developed. 

• Learn about your local town's urban development, as well as the town's structure, from a  
   theoretical perspective.

• You will learn more about your town's urban development in relation to the population 
   development in the area.

What do you need?

1. Google Maps or similar.

2. Pencils, markers and paper.

3. A film editing program or a presentation program, e.g. Movie Maker, Adobe Premiere, Photo Story,  

    Power Point or Prezi.

4. An smartphone or camera.
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What must you do?
The class is divided into groups.
First, discuss in the groups how you think the town you are investigating is structured. Write down your 
assumptions.

• Then go to the online tool (i.e. Google Maps) to find a detailed map and location of the town.

• Lay a route all the way through the town centre – from the outskirts on one side of the town to the  
   outskirts on the other side of the town.

• Print out the route (possibly as two copies).

• Walk/cycle the length of the route. During the trip, remember to bring along the route plan and  
   something to write with. Along the way, make a note on the map/route plan of what you pass. You  
   can also just write letters/numbers for the things you pass along your route on the map, and then  
   note these on a list under the letters/numbers on another sheet of paper. Use the categories listed  
   below:

1. Centre.

2. Light industry and small retailers.

3. Heavy industry.

4. Secondary centre.

5. Service companies and public institutions.

6. Transitional areas between residential and commercial.

7. Residential areas (working class).

8. Residential areas (middle class).

9. Residential areas (upper class).

10. Business centre.

11. Green areas.

• Take pictures during the trip as you pass through different areas (categories).

Back in the classroom, compare your observations with different town models. Does the town match one of 
the models? Investigate the population development in the town during the last few years.

Wrap-up
Discuss how the town may come to look in the future. Give reasons for your thoughts.
Make a brief presentation of your field observations – preferably as a film using e.g. Movie Maker or Photo 
Story. Then share your films on e.g. YouTube, or present them to each other.
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18. Placecheck walkabout

What is this about?
Using the Place Check the pupils are instructed to observe and list areas, places and activities that enhance 
the feeling of ‘community’ in their local area e.g. a green space and those areas or activities that undermine 
community (anti-social behaviour, fast traffic etc.) 

The method has been used widely throughout the UK, with critical acclaim for its effectiveness and simplicity. 
It continues to underpin community and neighbourhood plans; local authority policy and guidance; and school 
curriculum in developing an understanding for civic and community planning. For more information, see the 
Placecheck website.

What is the goal?
Placecheck is a method of taking the first steps in deciding how to improve an area. Placechecks are often 
able to kick-start change in a way that might not otherwise be possible. They can lead to anything from litter 
clear-up days to neighbourhood planning. This exercise helps the students develop a stronger sense of place 
and can help to identify community assets and where interventions are needed to minimise negative social 
impacts.  Placecheck is the simplest method for communities to take charge of their local areas and, to create 
action plans to improve streets, spaces, parks and neighbourhoods.

What do you need?
Placecheck questions and a method of recording answers (paper, film). You can find additional information on 
how to prepare a placecheck walkabout here: 
http://www.placecheck.info/wp-content/uploads/2012/03/How-to-do-a-Placecheck-_explained-in-full_.pdf 

What must you do?
Students go for a fieldtrip to their communities and answer the 21 questions for the placecheck walkabout:

A special place

• What makes this place special or unique?

• Why does it look the way it does?

• What local activities or events have made it like this?

• Why do we like this place?

• What can we make more of?

• What potential is there to enhance the place?

A well-connected, accessible and welcoming place

• How accessible is the place? What limits how easy it is to get around?

• How welcoming is the place? Does anything make it confusing?

• How well does the parking work?

• How can the place be made more accessible and more welcoming?
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A safe and pleasant place

• What makes this place – and its street(s) and public spaces – safe and pleasant? What detracts
   from that?

• How successful are the streets and spaces underfoot? What could be improved?

• How can the place be made safer and more pleasant?

• How do people enjoy nature here? What is missing?

A planet-friendly place

• What makes this place planet-friendly? How are scarce resources wasted?

• How does movement use resources?

• How is waste handled?

• How is energy used in buildings?

• How adaptable is the place?

• What other features makes the place planet-friendly?

• How could the place make better use of resources?

Wrap-up
This tool is a fantastic way to encourage place based activity. Students observe their local area and assess its 
resilient features, its weaknesses and strengths. 
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19. Place Standard tool

What is this about?
The Place Standard tool provides a simple framework to structure conversations about place. It allows you to 
think about the physical elements of a place (e.g. its buildings, spaces, and transport links) as well as the 
social aspects (e.g. whether people feel they have a say in decision making). It is similar to the Placecheck 
and can be used simultaneously. 

This tool is a powerful way to encourage place-based activity. Research shows that the places where we 
spend our time have an important impact on our lives. The way a place looks, functions and feels can influen-
ce our health and wellbeing, and improving the quality of places can help to tackle inequalities.

What is the goal?
The tool provides prompts for discussions, allowing you to consider all the elements of place in a methodical 
way. The tool pinpoints the assets of a place as well as areas where a place could improve. Students can 
assess how good their community is performing by using it. 

What do you need?
A Compass or Rose Diagram. 
You can have extensive information about the Place Standard Tool here: 
http://www.placestandard.scot/#/home 

What must you do?

• Record who you are, noting if you are an individual or representing a group, and agree the area you  
   are going to assess.

• Print out a blank rose diagram and invite the students to complete the exercise in their groups to  
   observe their local area and give a score for each area covered on the sheet. Answer each question  
   by recording a rating on a scale from 1 to 7. Some prompts are provided as a starting point for  
   discussion. The rating should be agreed amongst the group carrying out the assessment. Space is  
   provided to record the reasons for your answers.

• When you have answered all the questions, plot each rating on the 'compass diagram'. A line should  
   be drawn between each point (see the example below).
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Wrap-up
The Place Standard tool provides a simple framework to structure conversations about place. It allows you to 
After completing the diagram, you can reflect on the results by agreeing priorities and actions. Space is provi-
ded for you to list the main issues.
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20. Mapping individuals and assets (UK)

What is this about?
The aim of this activity is to map who the members of the community are and what they offer for those around 
them.  It works on different scales from individuals to organisations. 

What is the goal?
To identify the assets of the community; who offers what to those in the community.

What do you need?
Asset map (see below).

What must you do?
• Students identify what they need for their projects, e.g. knowledge, skills, money.  

• Using the ‘Asset map’, students map which groups are in the community to what they can offer, e.g.  
   residents and knowledge or colleges and influence on others.

• They then match-up specific individuals, organisations and groups from their areas to those on the  
   ‘Asset map’ and identify which are best placed to support the project.

Wrap-up
Using this information, they can then start researching and communicating with different individuals and orga-
nisations.
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21. Crisis Scenario  

What is this about?
This activity can be carried out by the Science teacher or, as an alternative, with the help of a chosen expert, 
possibly identified by students themselves during a research phase. Thanks to the information provided by 
their teacher or the chosen expert, pupils are prompted to express the knowledge so far acquired about envi-
ronmental sustainability and then, through the simulation of a “crisis scenario”, they are invited to think and 
devise possible small actions to solve problems affecting the territory. 

If possible, it is suggested to do the activity after guided visits on the territory, for instance to incineration 
plants, recycling plants, wells of drinkable water and purification plants. These outdoor experiences can help 
students appreciate the resources and the assets of the community, as well as to see how supplies daily used 
by them work. During the visits they can take notes, pictures or realise short videos.

What is the goal?
The activity’s aim is to help students have a deeper understanding of environmental issues, reflect on the 
impact of possible problems on their daily life and try to find realistic solutions.

What do you need?
Computers, data about local consumptions, experts, creative skills.

What must you do?
The teacher or the expert help students explore the problem proposing them a “crisis scenario” that may occur 
on the territory, for instance a sudden crisis related to a shortage/lack of water supply, a strike of the garbage 
collectors. Students take notes and later they organise information and new concepts in a mind map. After the 
feedback led by the teacher, students are split into groups and they are assigned - or choose on their own - 
the critical issue to explore and solve.  

The groups work at school with the guidance of the ICT teacher and/or at home, in order to report the issue 
and its solution to the class through different creative means: role plays, PowerPoint presentations, short 
songs, videos of TV-news or interviews.

The “crisis scenarios” proposed during the pilot action in Italy were the following:

1. The local incineration plant is out of order and since a month it has been impossible to handle the  
    household waste of the territory. Each structure has to keep its waste and can’t burn it on its own.  
    What shall we do? 

2. The purification plant of the lake’s water is out of order and drinking water hasn’t been availabe  
    since a month or it is hardly available (just 1-2 litres a day per person). Each family has to find 
    solutions to face the situation.
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3. The price of electric energy rises so much that the municipality can’t afford to pay the supplier. 
    What can you do? 

4. The skirmish between Russia and Ukraine as well as the political instability in the countries of  
    northern Africa prevent a regular supply of methane to the Italian methane pipelines. 
    What can you do if you can no longer switch on your boiler?

5. The municipality was fined 3000 € because of serious mistakes in the separate collection of      
    rubbish. What would you do to help people learn to recycle properly?

Wrap-up
At the end of the class activity, it is suggested to organise a conference open to all the school students to 
report the solutions to the different “crisis scenarios”. If possible, an event open to families can be arranged.
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22. Interviews

What is this about?
An interview is a planned conversation in which a person (the interviewer) asks one or several persons about 
a given topic. Often, the interviewer will seek to get insights into the persons' knowledge of or opinion on a 
specific topic.  Interviews are in-depth rather than broader investigations. Often, interviews are more time-
consuming, making it hard to collect data from more than a few people.

What is the goal?
Before starting to plan an interview, you must be certain that this is the best method to collect the knowledge 
you need. You can ensure this by asking yourself these questions:

1. What am I looking for answers to via an interview? What is my overall investigation topic?

2. Who can help me to find answers to the issues I have identified? Who should I ask?

3. Is it possible to find the same information by going to another source? Is it necessary for me to  
   collect data myself in this way?

What must you do?

Different ways to conduct interviews

There are different types of interviews. The type you choose depends on your purpose with the interview, and 
which information you would like to get. 

Overall, there are four types of interview:

An expert interview is used to discover or underpin factual circumstances by talking to an expert. 
This might e.g. be shops in your local area that know something about the demand for locally-
produced foods; or the head of the local CHP station, who knows about the energy sources used, or 
 that might be used in the future.

An opinion interview is used to pinpoint and elucidate a person's opinion on a given topic. Usually, 
a better and deeper understanding of the topic can be obtained if people with different views on the 
topic are also interviewed. 
It is important to ensure that the opinions asked about are relevant to your overall topic for investigation.

Voxpops are ultra-short interviews in which a number of randomly selected people voice their 
opinions on a specific topic.  Often, only one (or two to three) question is asked. It is a good idea to 
go out into your local community to meet the local population. Stand at strategic locations where there 
are many people. This could be a bus station, at a shopping centre, in a pedestrian precinct, or in a 
library.

A portrait interview is intended to give insights into aspects of a person's life. This might be older 
people describing how things were in the "old days", or representatives from an organisation that 
have experience from trying to change something.
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Requirements of the questions

Questions in an interview often begin with "w", but whichever questions you choose, you should think carefully 
before drawing up your questions: 

1. The questions must be short, clear and concise, so as not to leave the interviewee in any doubt as
     to what he or she is being asked about.

2. Ask about just one thing at a time.

3. The questions must be neutrally worded.

4. Avoid asking leading questions that point in a specific direction. It is e.g. not okay to ask: "Don't you  
    think that organic foods are the healthiest to eat?"

Planning

Before conducting an interview, you should think very carefully about what exactly you wish to find out. You 
should include your overall investigation topic. 

Find out who it would be best to interview, and especially how you will word your questions. 
The interviewee must be relevant to the subject matter and your overall investigation topic. This might e.g. be 
experts with a lot of knowledge about the topic, or people with strong opinions about the topic. Politicians and 
other decision makers can also be interesting to interview.

It is therefore a good idea to write down your thoughts and considerations regarding the interview. This gives 
you an overview of what your investigation is actually based on.
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Before 
If you do not meet the interviewees on a random basis (as in e.g. voxpops), you must often first contact the 
person, e.g. via mail or telephone. It is important to present yourself properly and describe the basis for the 
interview. Remember to:

• Say who you are and where you are from.

• Describe the topic you wish to use the interview to investigate.

• Explain what the interview will be used for, and who will see it.

• Amplify what you would like to ask the person about.

• Explain why you have chosen the person in question.

• Explain how long the interview will take.

• Ask whether you may record the interview on video or dictaphone.

When you arrange an interview with someone, it is customary for the interviewee to suggest the time and 
place. Remember that he/she is doing you a favour, and not vice versa.

During

When the actual interview is held, it is an advantage to join forces with someone else, so that you can support 
and supplement each other with questions. You can also divide the work between you, with one of you being 
responsible for asking the questions you have prepared, while the other person takes some good notes and 
handles any recording equipment.
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23. Questionnaires/Surveys

What is this about?
A questionnaire is a collection of questions in a form that is used to collect quantitative data. A questionnaire 
survey puts a number of relatively closed questions to the respondent, with equivalent response options, that 
are designed and written in advance.

When a quantitative survey is performed, a body of information is collected that can be converted into figures 
and processed statistically, in order to give responses to the overall questions. This can be achieved with a 
questionnaire survey, which is a quick way to collect a lot of information, gathering data from many people 
within a short time. 

Another advantage is that the respondents are often anonymous and therefore able to respond more "freely". 
In this way, questionnaires are a very good way of gathering information on private matters that we are not 
always ready to share with other people. This might be details of shopping habits, attitudes to food waste, or 
which things one would like to change.

Start-up

Before beginning to formulate the concrete questions for a questionnaire survey, there are some things to 
consider. First of all, it must be clarified which information is to be gained from the survey. There must be an 
overall topic for investigation. 

If the questions and responses are not well-considered, the result may be a questionnaire that cannot be 
used. 
It is also essential to be very familiar with the subject matter, so as to be able to formulate some good ques-
tions.

It can then be considered how many questions to ask. The person who is to respond will often not wish to 
spend too much time on this. 

Who is to be asked?

On selecting the target group, the overall survey questions should be borne in mind. If you e.g. wish to investi-
gate young people's alcohol consumption, there is no point in choosing pregnant women aged 30-40 as the 
target group. Selection of the target group and the purpose of the survey are therefore very closely related: 
pupils can visit and interview people at a local food store or go to a neighbourhood and make interviews with 
the people living there.

To be able to make any general statements about the population to be investigated, the respondents must be 
selected completely randomly.



Which questions?

On selecting the questions for the questionnaire, they must naturally be relevant for and provide sub-answers 
to the overall survey question. The topic should therefore be studied carefully, before drawing up the ques-
tions. Often, new knowledge of the topic must be found, before preparing the questionnaire.

1. Background questions: Questions that can make it easier to divide the respondents into groups,  
    e.g. questions concerning age, gender, job and educational background.

2. Survey questions: Questions that give answers concerning the subject of the survey (the overall  
    survey question).

The questions in a questionnaire may be either open or closed. On the one hand, open questions have the 
advantage that the respondent's answers can be more nuanced. On the other hand, open questions are very 
difficult to count up and process statistically. This the main reason that closed questions are often used in 
questionnaire surveys.

The various survey questions can in turn be divided into:

3. Behaviour-related questions: Questions that can reveal habits, actions and activities.

4. Knowledge-related questions: Questions that can reveal the respondent's knowledge, 
    experience and skills.

5. Attitude-related questions: Questions that can provide information on how the respondent 
    assesses a situation or an opinion.

Response options:

The response options in a questionnaire may be open or closed. On the one hand, open response options 
have the advantage that the respondent's answer can be more nuanced. On the other hand, open response 
options are very difficult to count up and process statistically. 

If closed response options are required, when the questions are drawn up it must be considered which 
response scales the questionnaire will contain. In principle there are several options.

• Response lists: The respondent ticks a finite list of suggestions. E.g. "yes" or "no".
• Response scale: The respondent picks an answer on the scale. The scale might range from "good"  
   to "bad", or from "agree" to "disagree". If a response scale is used, it must be decided how many  
   steps the scale is to have, such as: "Agree completely", "Agree", "Agree partly", "Neither nor", 
   "Disagree partly", "Disagree" and "Disagree completely".

In conjunction with the background questions, questions that can be "ticked" can also be drawn up, such as 
age: 15-19, 20-24, etc.
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Sequence:

The most common method is to put the "easy" questions first. This might be background questions concerning 
the respondent's age, gender, educational background, etc. Then the actual survey questions can be added. 
It is a good idea to place the most personal questions at the end of the questionnaire.
Another method is to go directly to the point and ask the survey questions first, and the background questions 
last. If a questionnaire is very long, the respondent may quickly become bored and begin to be a little "care-
less" about the answers. This can affect the survey's reliability, and can be avoided by asking the most impor-
tant questions first.

Check:

Here are a number of check questions that should be reviewed on drawing up a questionnaire:

• Are the questions short and precise?

• Are the questions clear and neutrally worded?

• Are the questions worded to match the target group?

• Do the background questions give answers with all of the information concerning the respondent  
   that is needed? Are there too many background questions?

• Are there response options for all the answers that a respondent might give?

• Can all of the response options be converted into numbers that can be counted up and processed  
   statistically?

Processing of data

When the respondents have completed the questionnaire, the information needs to be extracted. There are 
several websites on the Internet for designing electronic questionnaires. From here, the questionnaire can be 
sent directly to the respondents' e-mail addresses. This makes it easier to "export" the data to a spreadsheet, 
e.g. in Excel.

If you have an ordinary paper-based questionnaire, you will have to count up the results manually and enter 
them to a spreadsheet. From here, it will be easy to create graphs and tables that can be used to present the 
results.
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ANEX II. Evaluation Bank  

1.  Pupil Logbook 

2.  Hand evaluation
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1. Pupil Logbook 

The Pupil Logbook is kept by the pupil and used by the teacher to get information about teaching, as well as 
insights into the pupil's learning process. The purpose of the Pupil Logbook is to strengthen the pupil's self-
assessment of his or her work in relation to the targets set. The Pupil Logbook also serves as a tool to docu-
ument the  pupil's  learning  and  development. This  journal or diary  can  be  used, for example, in  project work,
 during which the pupil may reflect on and adjust the process.

Planning

The Pupil Logbook is a tool that can be used in teaching and is an element of the ongoing evaluation, as a 
personal, but public, diary in which the pupil sets goals, and notes and describes key events, thoughts and 
reflections on his or her work. It is an academic and personal diary, with emphasis on the academic aspect.
Before deciding to use the Pupil Logbook as an evaluation tool in teaching, it is an advantage for the teacher 
and pupils to discuss and clarify the purpose of keeping the logbook:

• What knowledge has the pupil gained?

• Which investigations will the pupil initiate?

• How is the local community involved?

• What is the pupil's investigation topic?

• What knowledge does the pupil lack?

• What are the pupil's reflections regarding own values and resilience?

Implementation

A precondition for working with the Pupil Logbook is that there are clear teaching goals. This is the foundation 
for the reflection associated with keeping a logbook. 

In practice, the logbook is used at many levels. This can vary from writing a diary in which the pupil's thoughts 
and assessments are expressed, to a teacher's structuring of the pupil's assessments in terms of concrete 
areas of reflection, such as what the pupil has learned regarding the concept of resilience, the pupil's view of his 
or her own values, the help the pupil needs for the project (academic knowledge, data collection methods), etc.
It can also include the pupil's self-evaluation of his or her own development in relation to the goals set up in 
advance. The logbook can thus vary from free reflection to reflection on specific goals and intentions in rela-
tion to teaching, depending on what keeping the logbook is intended to achieve.
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Working with the logbook requires variation of the questions for reflection, so that pupils move from the 
description phase to the reflection phase. See examples of questions for reflection below: 

• What have you done?

• What was difficult?

• What/who helped you, if it was difficult?

• What have you been especially pleased with?

• What have you learned?

• How was your own contribution?

• What must you do better the next time?

Follow-up

During the course and after it is completed, the teacher will gather in the logbooks and the pupils' learning 
outcomes will be assessed.

Subsequently, it can be necessary to adjust both teaching and the pupil's learning goals, contribution, support 
measures, etc.

The Pupil Logbook is the documentation of the relation between teaching and the pupil's learning.

The logbook can be used as an element of a parent-teacher consultation, to document the pupil's develop-
ment and also to provide the basis for dialogue on new learning goals and initiatives.

Since the Pupil Logbook, as a written evaluation method, can present difficulties for some pupils, it must be 
emphasised that the pupil's reflection and documentation of the pupil's learning can just as well take the form 
of video evaluation, while electronic log reflections are also an option, as a variation, or for the benefit of pupils 
who find it difficult to express themselves in writing.

Surfing the waves of change

Starting the work on the project, the students are asked to think about how they feel and to choose which 
surfer is more aligned with their current feelings. 

At the end of the project, the students are given the Surfer worksheet again, so that they can choose  which 
feelings they are experiencing then. 

Compare the selection of each student at the beginning of the project. Are there any changes?
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Peer review in relation to the Rose diagram

Students are asked to give feedback about the statements by evaluating them: 

      Not at all  1      2       3       4       5  Yes, very much

After the conclusion of the project, please give your evaluation again. Compare the results.
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Here’s an example of a Rose diagram evaluation:
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2. Hand evaluation

The hand evaluation takes its structure from the School for Resilience Hand model. Taking each finger as a 
reference, an assessment on where the students are at with the course can be carried out at any stage of the 
module. We recommend to use it mid way through the SfR module. 

This opening/ evaluation exercise helps determine how the students are doing and what they are learning.  
Each student is invited to draw the outline of his/her hand on a piece of paper. 

The pupils are then asked to interview their partner writing on the thumb of the hand they had drawn what their 
partner liked about the course so far:

1. On the thumb ask what their partner liked. 

2. On the index finger write something the partner would like to point out for improvement.

3. On the middle finger what he/she didn’t like.

4. On the fourth finger what he/she loved.

5. On the little finger something he/she will remember.  

After each student had made an assessment, bring the group together and each pupil can make a short 
presentation to the whole group outlining how their partner responded to the five questions. 

Here is an example from the Irish experience where students answers are given:

What did you like?  (Thumb)

• The Ecovillage and seeing sustainability in community.
• The games.
• The learning journey.
• The focus on resilience.
• The films.
• The format of the course.
• The work in teams.

Point out something that could be better (Index)

• The field trip could have been better organized.
• Felt the modules are too short.
• Would like to see more films.
• Would like if there were more games.
• Thinks the sessions in the community should be in school time.
• Is looking forward to the event.
• Sustainability and resilience are really important.
• Composting is easy.
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What did you not like? (Middle)

• Didn't like the web of life game.
• Would like to have stayed longer in Cloughjordan.
• That the sessions are only 1.5 hours.
• Not looking forward to the event.
• Didn't like looking at global challenges .
• Didn't like finding out how unsustainable we are.
• Does not like linear systems.

What did you love? (Fourth)

• Loved the community chickens at the ecovillage.
• Loved the web of resilience game. 
• Loved the group stuff.
• Loved the Cloughjordan trip.
• Loved the class discussions.
• Loved the Story of stuff film.
• Loved the graphics in the surfing film.
• Loved the resilience film.
• Loved the games.

What did you remember? (Little)

• Will remember the CSA project at Cloughjordan.
• Remembers that we are not paying the true cost of food or most things we buy.
• The circular economy.
• The surfing the waves film.
• Remembers the learning journey tour.
• Remembers the idea of resilience.
• Remembers all the different apple trees in Cloughjordan.
• Remembers the games.
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Mid Module Assessment 

Mid way through the SfR module a hand evaluation tool was used as mid module assessment. 

• On the thumb ask what their partner liked.

• On the index finger write something there partner would like to point out for improvement.

• On the middle finger what he/she didn’t like.

• On the fourth finger what they loved. 

• On the little finger something he/she will remember.  

SWOT evaluation

A SWOT analysis can be carried out to identify the internal and external factors that are favorable and unfavo-
rable to achieve the objective of the project. It can be used at the end of the SfR experience to assess which 
things worked (strengths), which didn’t (weaknesses), what opportunities emerged, and what threats may 
harm the process.  

STRENGTHS WEAKNESSES

OPPORTUNITIES THREATS

S

O

W

TEX
TE

R
N

AL
(O

R
 F

U
TU

R
E)

IN
TE

R
N

AL
(O

R
 P

R
ES

EN
T)

MORE HELPFUL MORE HARMFUL



69

Teaching plan

Here’s an example of a SWOT analysis for SfR:

Strengths

• Students enjoyed workshop activities.

• Students saw the value in the end 
  project.

• Looking at nature in place.

• Students acknowledge community 
  plays an important part of sustainability 
  and resilience.

Weaknesses

• Students perceived the planning of the 
   project to be difficult and hard to 
   organize. 

• Some plans for the evaluation were 
   hindered by weather and time. 

• Not all of the students engaged with 
   the evaluation process.

Opportunities

• Engaging more members of the 
   community – especially the younger 
   members.

Threats

• Some students couldn’t take part in the 
   evaluation because of exam 
   commitments taking precedent over 
   voluntary commitments.
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